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1.1. Background information 
 

The research work presented in this thesis dissertation is the culmination of the 

author’s academic and professional journey as an applied linguistic and open learning 

advocate. It focuses on exploring Language Massive Open Online Courses (LMOOCs, 

henceforth), which represent a synthesis of the author’s interests and professional 

expertise. The study aims to address the existing gaps in LMOOC research and comprises 

a collection of published papers that offer a plural perspective on LMOOCs as a 

subdiscipline of Computer Assisted Language Learning (CALL).  

The research topics included in this collection have their origin in the practical 

knowledge acquired by the author in different formative and professional stages. A key 

event which sparked the author’s interest in open language learning was her completion 

of a master’s degree in Information and Communication Technologies for Language 

Teaching and Processing, where she had the opportunity to approach Open Learning 

and LMOOCs, and first understood the affordances of this format for language learning. 

These first steps into this new subdiscipline in CALL were accompanied by 

relevant related work opportunities such as the design, implementation and facilitation 

of these courses, after joining the teaching team of some LMOOCs on the UNED 

(Universidad Nacional de Educación a Distancia) MOOC platform, UNED Abierta 

(https://iedra.uned.es/). These experiences, along with the further study of research in 

the field, resulted in a deeper comprehension of an exciting and relatively young field of 

enquiry. Likewise, it permitted the detection of some existing gaps that required 

researchers’ attention, which served as an inspiration and basis for this work. 
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Some examples of the identified research gaps were the lack of an accurate 

knowledge of participants’ behavioural traits and effective application of suitable 

learning theories, or the adaptation of these aspects to achieve an effective instructional 

design of LMOOCs. The publications focusing on these topics provided only anecdotal 

evidence, which did not enable the identification of common standards in the field. 

Hence, one of the purposes of the present study is to provide significant connections 

across different subject interest areas in LMOOC research, which should lead to a more 

coherent body of research.  

 

1.2. Significance of the research 
 

In view of the above, the main motivation in the development of this thesis 

dissertation has been to provide a plural perspective on LMOOCs as a consolidated 

subdiscipline of CALL. That broad perspective has necessarily required to draw on 

theoretical posits, such as learning theories, to subsequently put forward and test 

meaningful practical experimentation with the courses. The contributions to be 

presented here, therefore, aim not only to offer robust evidence to keep nurturing the 

growing body of dedicated research, but also to find new avenues of scientific inquiry as 

a natural consequence of the lessons learnt. This way, the plural perspective considered 

a variety of topics (learners’ features perspectives, experimenting with the affordances 

of the courses, or introducing suitable analytic frameworks affecting the design), 

investigated appropriate ways to approach them methodologically, and proposed new 

areas of inquiry from a holistic angle.   
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As previously stated, this piece of research consists of a collection of published 

papers that have been developed within the Doctoral Programme in Philology at UNED. 

It is a thesis by published works and the rationale behind it lies on the need and 

convenience of gradually validating the research carried out as it was developed. The 

validation provided by the experts had a double effect. First, it permitted to ascertain 

that both topics and methods were appropriate, given the relatively newness of the area 

of research, and secondly, it allowed for a rigorous design of the subsequent research 

based on this validity acknowledgment.  

Thus, it can be fairly stated that the course of this work has strongly relied on a 

logical and justified sequence of events, doubly endorsed by the expertise of the thesis 

supervisor, and the expert judgment from external reviewers and journal and book 

editors. It should be noted that external validation is especially relevant considering the 

publications’ scope, their high level of specialisation, and their quality indicators. All of 

them belong to the area of Applied Linguistics and more specifically to CALL, which is 

the field of research in which this thesis is inserted.   

 

1.3. Rationale for the compilation of the publications 
 

The plural perspective that this thesis intends to offer is in line with the 

‘kaleidoscopic view’ that Colpaert deemed as necessary in LMOOC research (2014, p. 

161) almost a decade ago when the first monographic volume on LMOOCs was 

published (Martín-Monje & Barcena, 2014). Consequently, the initial phase in the PhD 

programme focused on a thorough revision of the state of the art, in order to understand 

where research in LMOOC was headed to. The results of the related piece of research 

can be considered the driving force behind the development of the rest of the studies 
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comprising this thesis dissertation and constitute Publication I. This first work consisted 

in a systematic review that precisely intends to guide researchers and practitioners to 

find guidance for the development of tangible, appropriate and pragmatic solutions to 

advance in their fields (Bozkurt et al., 2017; Sa’Don et al., 2014). This approach served 

its purpose and, consequently, subsequent research proposals were designed by 

considering specific needs encountered and an ascertained notorious evolution of the 

field.  

This systematic review also served as a valuable tool to map theoretical trends 

which could serve as basis to develop sound proposals in LMOOC research. The 

literature review was focused on addressing historical issues of importance in the field, 

as noticed in Liyanagunawardena et al. (2013). The analysis and synthesis of the results 

were conducive to build the rest of the research proposals included in this thesis 

dissertation. The continuation of this section further explains the logical connection 

among the pieces included and provides a significant contextualisation of LMOOC as a 

field of research.  

The origins of LMOOCs date back to 2013 when they were defined as “dedicated 

Web-based online courses for second languages with unrestricted access and potentially 

unlimited participation” (Barcena and Martín-Monje, 2014). LMOOC research has been 

regarded as an emerging field since the first academic publication and has grown 

exponentially in the past years (Martín-Monje, 2023). The consolidation of LMOOC as a 

well-established field has been possible because of the proliferation of high-quality 

scholarly publications and a substantial body of practice evidence.  
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Suitability of the format for language learning has been a recurrent discussion in 

research since language learning is skill-based (Barcena et al., 2015), although LMOOCs 

have been said to appropriately address all the elements of a language (Bárkány, 2018; 

Whitmer et al., 2014). Suitability is also conditioned by the pedagogies employed in 

these courses which follow traditional academic formats (Bozkurt et al., 2017) which 

may hamper real language communication and practice, and the provision of interactive 

and motivational educational materials (Perifanou & Economides, 2014). All these 

elements being strongly related to the instructional design (Chong et al., 2022; Sallam 

et al., 2020).  

In the days LMOOC research was still an emerging field, it required analyses of 

both theoretical and practical aspects around the courses in a systematised way to be 

able to identify meaningful elements to consider. Liyanagunawardena et al. (2013) 

identified that LMOOC researchers were primarily exploring the use of the courses for 

language teaching and learning, encompassing discussion papers on the opportunities 

and challenges, showcasing instances of the creation and running of the courses, 

considering the pedagogic approaches used or that should be used, considering 

learners’ participation, and analysing MOOC platforms and instructional designs. 

These topics were still relevant and, therefore, emerged again in the first 

systematic review on LMOOCs (Sallam et al.,2020), though some of them were not as 

recurrent as in the former review. This work shed light about the evolution of research 

and incipient needs were highlighted as well as recommendations for reaching maturity 

in the field, such as the need for more specialised contributions, or the production of 

mix-methods studies. Besides, social language learning was postulated as a theory 

influent in language learning success, which confirmed LMOOC as a distinctive discipline 
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in relation with other MOOC disciplines where no predominant theories had been 

identified (Hew & Cheung, 2014). This common acceptance opened the possibility to 

focus on ways to enhance social language learning in LMOOCs. 

The first publication in this thesis dissertation, “The coming of age of LMOOC 

research. A systematic review” is, as previously mentioned, an up-to-date systematic 

review on LMOOC research covering the publications from 2019 to 2021, a follow-up to 

the systematic review published by Sallam et al. (2022). The results of this study 

permitted to consolidate LMOOC research as a well-established subfield of CALL, but it 

also became a roadmap to guide the design and development of the rest of the research 

included in this work.  

In accordance with the results obtained from the systematic review, it was 

confirmed that social language theory is an adequate educational theory for LMOOCS, 

with positive effects on learning outcomes and course completion (Ge & Li, 2021; 

Jitpaisarnwattana et al., 2021; Koukis & Jimoyiannis, 2019). This reinforced the results 

published by Sallam et al. (2020) which also pointed in this direction, evidencing that 

those courses which encourage social interaction and cooperation among participants 

and teaching teams are the ones which show successful language learning experiences 

in this massive format.  

Social-based (language) learning conceives the learning process as a social 

activity (Hampel, 2018; Vygotsky, 1978). In this sense, learning results from 

contextualised interactions and a participatory approach have become an essential 

pedagogical reference to understand the architecture of LMOOCs. In line with this, the 

second publication, “Fostering social language learning in massive online courses: The 
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role of discussion forums and social media”, is based on the postulates of social learning 

theory as reference in the field and on the well-documented limitations that MOOC 

platforms pose for language learning.  

Probably, the biggest constraint is the lack of flexibility and adaptability in MOOC 

platforms, (Gimeno-Sanz et al., 2017), as well as the lack of designs which favour 

collaborative learning (Teixeira & Mota, 2014). In this sense, recommendations to 

enhance social learning in these courses were followed such as maximising engagement 

and interaction, facilitating self-organised learning and creating an instructor presence 

(Sokolik, 2014), in compliance with the Community of Inquiry model, which advocates 

for social, cognitive, and teaching presence in online learning (Bates, 2022). 

The purpose of offering a wide and plural perspective on LMOOCs needed to 

remain sustained by solid evidence, and thereby the systematic review carried out in the 

first published paper served once again as a reference to this aim. The second aspect 

which proved to be significant for consideration as an appropriate avenue of study was 

participation in LMOOCs. Participation has been extensively approached in this online 

learning format both in generalist MOOCs (Bozkurt et al., 2017; Hew & Cheung, 2014; 

Lambert, 2020; Linayagunawardena et al., 2013; Sa´Don et al., 2014; Sangrà et al., 2015; 

Veletsianos & Shepherdson, 2015), and LMOOCs (Bárkány, 2018; Beaven et al., 2014; 

Chacón-Beltrán, 2017, 2018; Orsini-Jones et al., 2015; Ventura & Martín-Monje, 2016; 

Wang et al., 2018). 

  Participation as a concept, but mainly regarding participants as learners, can 

be considered a key element in LMOOCs, due to their capacity to determine the learning 

experience. Therefore, a substantial body of research has attempted to acquire a deeper 

understanding of various aspects related to this population such as perspectives, 
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capacities, perceptions, psychological states, demographics, motivation, or behavioral 

patterns. The study of participants’ profiles in LMOOC research has been lately proposed 

to develop appropriate content (Luo, 2019; Mac Lochlainn et al., 2021; Zeng et al., 2020), 

as well as curriculum designs in line with participants’ needs (Ding & Shen, 2020; Luo & 

Ye, 2021).  

Research shows that there has been a consistent effort to find a solution for low 

retention and engagement rates, analising the participants’ experiences, emotions, and 

behaviour, and listening to their demands. Nevertheless, there are some human 

constraints unrelated to the design, curricular content, or configuration of LMOOCs that 

may not have a simple solution as they seem to be inherent to the participants’ own 

perception of engagement in massive courses (Godwin-Jones, 2014), due to time 

commitment (Fririksóttir, 2021), and as well as the lack of skills and skill development to 

face autonomous learning (Agonács et al., 2020).  

Considering the related evidence, the third publication in this thesis, “Profiles in 

the LMOOC participant: Bibliographic analysis and case study”, presents a bibliographic 

analysis to observe behavioural profiles in LMOOCs reported in the literature. This 

research aimed to find plausible connections between the concerns regarding the 

pedagogical models on which the courses were built, the completion rate, and 

participant engagement, and the specific behaviours displayed by participants. It was 

hoped that the results would culminate in concrete proposals to address participation 

issues in LMOOCs. In this context, grounded classifications of MOOC participants’ 

behaviour (Anderson et al., 2014; Kizilcec et al., 2013) were cross-referenced to present 
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data diversity by looking for the greatest number of similarities in the defining features 

of each authors’ profiles.  

Previous research that has dealt with participation and course attrition has used 

course completion as indicator of learning success. However, the results of this third 

publication show that the focus should rather be on the perceived usefulness of content 

and specific resources by both passive and active participants, regardless of their course 

completion. LMOOCs are innovative educational models and should not be measured in 

the same way as more traditional online courses but should instead find alternative 

quality control measures which reflect better the different learning realities which take 

place in an LMOOC. 

All this considered, it seems evident that the heterogeneity of the participants 

and the variety of learning needs concurring in the same learning space just reinforces 

the discussions about the current suitability of the format for language learning. This 

instance was taken as an opportunity to propose inclusive language learning spaces by 

the monitoring of the quality of the design in an LMOOC presented in the fourth 

publication, “The significance of instructional design: analysis of content in Language 

MOOC forums”. 

The inclusive design proposed considered discussion forums as the main and 

only mean of communication provided by default in the courses, given the relevance of 

this variable for language learning. The inclusive features proposed required then to 

target passive and active participation or different engagement levels, and considered 

specific needs such as accessibility, ease of navigation, and development of self-

determination learning strategies. The objectives of this last publication were also 
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attached to the results found in the systematic review driving this thesis dissertation as 

far as the conceptualisation of the field is concerned. 

Conceptual papers which contributed to the theoretical foundations of LMOOC 

research and the proposal in Sallam et al. (2020) had already recommended to improve 

and consolidate theoretical frameworks in the field. This tendency was also noticed in 

the first publication of this thesis which additionally revealed an increased number of 

papers based on this modality. Conceptual papers mostly approached the influence of 

appropriate instructional designs by paying attention to participants’ needs. Thus, the 

design of the methodology in this last piece of research considered documented 

participants’ learning requirements in LMOOCs to observe the quality of the 

instructional design.  

First, interaction to develop language skills (Sokolik, 2014) governed the 

selection of the discussion forums for analysis. Furthermore, the design of inclusive 

spaces required efficient and structured organisation of the subject threads (Castrillo, 

2015; Zheng & Warschauer, 2015) for an easy access to these spaces, and assumed 

heterogeneity in the engagement with this communication tool (Poquet et al., 2020). 

Lastly, self-determination learning strategies were promoted, since the lack of them may 

condition learning processes in LMOOCs (Agonács et al., 2020). 

The analysis was focused on finding out the effect of the predefined structures 

on the whole population in an LMOOC in terms of effectiveness for language learning 

and sufficiency to promote actions that stimulated self-determination considering 

passive and active participation. Consequently, the quality of these communication 

forums -which are an essential resource in the courses- was monitored in terms of 
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accessibility and meta-learning, which can be considered a first step to ensure efficient 

designs which meet the needs of different participant profiles.  

This monitoring of design quality and the resulting proposals drive the 

formulation of common analytical frameworks in the field, which may be regarded as 

the enablers that support the design of an appropriate learning space for language 

learners. This way, the instructional design in LMOOCs as a concept is reinforced by the 

search for ways to optimise one of its core components. This analysis enables to carry 

out specific actions, as the ones introduced in the paper, to enhance efficient learning 

spaces in LMOOCs.   

The title selected for this thesis dissertation, “Massive open online courses for 

foreign language learning: A plural perspective” clearly illustrates the intentionality and 

purposes of providing a broad view of LMOOC research, which has become a 

consolidated discipline in online language learning. This introductory chapter has 

provided a theoretical approach to LMOOC research assuming a level of maturity 

reached in the field and identifying pending challenges that are strongly related to the 

previously mentioned objectives of this thesis dissertation.  
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The main aim that has driven this thesis dissertation is to provide a plural 

perspective on LMOOCs based on theoretical foundations and their practical 

application. The hypothesis based on this premise is that the study of unified, coherent 

and diverse elements in LMOOCs - a bibliographic review of the state of the art, the 

role of discussion forums and social media in social language learning, the participants’ 

profiles, and the importance of instructional design in LMOOC forums- will lead to a 

multidimensional and comprehensive understanding of this novel field of research, 

which has previously addressed these issues in isolation. Hence, the linkage among a 

the theoretical, exploratory, and experimental approach adopted should lead to the 

proposal of practical and replicable solutions to the issues addressed, and the 

identification of new variables to consider in LMOOC research.  

Consequently, a series of specific objectives have been set to rigorously reach 

the plural perspective targeted and are detailed below: 

• Objective 1 (O1): To describe the state of the art of LMOOC research through a 

systematic review of scholarly publications from 2019 to 2021, focusing on the 

most discussed topics.  

• Objective 2 (O2): To develop customised functionalities in an LMOOC to foster 

social language learning.  

• Objective 3 (O3): To assess the impact of an educational intervention based on 

social learning theory in terms of fostering interaction and improving the 

learning experience. 

• Objective 4 (O4): To ascertain the dominant learners’ profile(s) in LMOOCs 

considering the behavioural patterns reported in the literature. 

• Objective 5 (O5): To propose an efficient methodological design to monitor the 

quality in the design of LMOOC forums.  

• Objective 6 (O6): To determine whether the pragmatic nature of the forum 

contributions in an LMOOC is coherent with the structured threads.  
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The research aims and objectives are closely linked to the different papers that 

are included in this thesis. The first objective was addressed in Publication I, the second  

and third objective are addressed in Publication II, the fourth objective is addressed in 

Publication III and the fifth and sixth objective are addressed in Publication IV. Overall, 

these papers provide a comprehensive and multidimensional view of the research aims 

and objectives and demonstrate the significant contribution that this research intends 

to make to the field. The diagram below shows a visual representation of the objectives 

and papers:  
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3.1. Introduction 
 

This section presents the methodological framework and provides an overview 

of the approaches followed in each of the publications, to facilitate the understanding 

of the most specific issues that are detailed in each of them. The research design and 

methods employed in each piece of research have been selected responding to the 

needs and specific objectives addressed. Consequently, this compilation embraces a 

variety of methodologies, and, therefore, different data collection and analysis tools and 

samples. The affordances of each method employed according to the research 

objectives is detailed below.  

 

FIGURE 2. RESEARCH METHODS FOLLOWED IN EACH OF THE PUBLICATIONS 

 

The plural perspective envisioned in this thesis dissertation had an influence in 

the selection of the different methodologies employed in each of the publications, which 

followed the latest insights on this topic by combining qualitative and quantitative 
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approaches (Martín-Monje, 2023). In Publication I, a systematic review of the published 

literature was conducted to ascertain the state of the art of LMOOC research in 

compliance with the first objective established. It focused on the most discussed topics 

in the literature that should inspire the design an application of subsequent research 

proposals.  

In line with the results in the first publication -which pointed out the importance 

of social language learning in LMOOCs- a Design-based Research was adopted in 

Publication II. This methodological approach was intended to precisely guide the design 

of an educational intervention in an LMOOC and the analysis of the results by the 

application of mixed techniques, which correspond to objectives 2 and 3, namely: to 

develop customised functionalities in an LMOOC to foster social language learning, and 

to assess the impact of the intervention in terms of fostering interaction and enhancing 

the learning experience.  

Additionally, the methodology employed in Publication II was the bibliographic 

review, which was carried out to state the most prominent participants’ behavioural 

profiles in accordance with objective 4. This review should provide a general overview 

of attitudinal and activity patterns in participants to propose appropriate course 

structures, according to the affordances of this methodology. Whereas these 

affordances are clearly sufficient for the research objectives established, which aimed 

to report background information about participants’ profiles, it must be noted that this 

methodology do not follow strict protocols and, therefore, can result in higher levels of 

bias than other type of literature reviews. 
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   Finally, an analysis of content in the discussion forums of an LMOOC was 

carried out in Publication IV to make valid inferences from forum contributions, which 

was employed to address objectives 5 and 6. This methodological approach has been 

commonly used to analyse asynchronous discussion group transcriptions (De Wever et 

al., 2006), by the development of different data collection tools corresponding to 

specific objectives. Objective 5 aimed to propose an efficient methodological design 

based on the monitoring of forum contributions, so the analysis of content was justified. 

In turn, objective 6, was established to ascertain coherence between forum threads and 

their purposes by the same technique.   

It should be acknowledged that the design of the methodological procedures 

throughout this piece of research considered the suggestions derived from the main 

highlights in the first publication. A significant result was the growing trend in the use of 

mixed methodologies, which was discussed convenient as it allowed a more in depth 

understanding of the nature of language learning in LMOOCs. Therefore, while the 

nature of the studies remained essentially qualitative in its general approach, the 

publications compiled in next chapter specify the methodological procedures and 

illustrates how quantitative and qualitative elements were combined. 

3.2. Methodological framework 

This subsection provides an overview of the four different methodologies 

employed in each of the publications. It provides accurate definitions of each of them 

and describes the most relevant aspects addressed for a general understanding of the 

aims pursued by their application. 
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3.2.1. Systematic review of the literature 
 

The systematic review conducted consisted in a literature search focused on 

addressing LMOOC research and its subsequent presentation of results in an analytical 

and synthesised manner (Alexander, 2020). This study adopted the widely agreed 

principles to be applied in systematic reviews such as a clear description of the 

methodological process and a theoretical justification that allows to raise convenient 

research questions. Additionally, it considered solid protocols for the description of the 

rationale, hypotheses, and methodology to be applied, thus the understanding and 

appreciation of the methods used was facilitated allowing for replicability (Fink, 2010).  

It should be noted that this first publication replicated the methodology followed 

in Liyanagunawardena et al. (2013) and later in Sallam et al. (2020) as it is considered a 

reference in the field (Sa’Don et al., 2014). This way, it complied with the protocols 

expected from the methodological approach. Additionally, this systematic review 

matched in nature with an incipient research genre in Computer Assisted Language 

Learning (CALL) (Chong & Reinders, 2021) called Qualitive Research Synthesis (QRS) 

(Chong & Plonsky, 2021). It also proposes to present research results according to a pre-

determined research protocol to allow transferability, applicability, and generalisability. 

The main objective was to determine the current scenario in LMOOC research by 

looking at the methodologies used and the most discussed topics in the literature. The 

databases Web of Science, Ebsco Host, ERIC, JSTOR, IEEE, ProQuest, and Scopus were 

selected as search engines in which the Boolean equation employed was (‘MOOC’ OR 

‘LMOOC’) AND (‘Language’). Data was analysed in a four-stage approach, namely: 
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identification of the studies, screening, eligibility and inclusion, and data extraction and 

synthesis. Subsequently, inclusion and exclusion criteria were applied: 

Inclusion: 

• Studies covering a time dimension from 2019 to 2021  

• Studies focused on MOOCs for language learning 

• Studies presented in conference proceedings, journals, and book chapters 

• Studies in English language  

 

Exclusion 

• Duplicated publications 

• Studies sampling LMOOCs but focused on generalist MOOCs 

• Studies with no access to full publications 

The application of the protocols described permitted to delimit the search and focus the 

pursued objective of acquiring an up-to-date perspective on LMOOC research.  

 

3.2.2. Design-based Research 

Design-based Research (DBR), as it was conceived, intended to be used to 

systemically adjust various aspects of the designed educational contexts, so adjustments 

would serve as experimentations allowing researchers to generate theory in naturalistic 

contexts (Barab & Squire, 2004). DBR is based on “close cooperation between 

researchers, practitioners, and designers which consequently allows greater interaction 

of research and practice in education” (Štemberger, T., & Cencic, M., 2016:180). In the 
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case of LMOOCs, these roles usually are concentrated in the figure of the teacher 

(Castrillo, 2015). 

The appropriateness of the application of this methodology in the present 

context has been widely argued (Levy, 2013; Reeves & McKenny, 2013). A series of 

conditions were proposed to be met for this to occur and, interestingly, CALL discipline 

historically meets these indicators for intervention (Reeves & McKenny, 2013). The 

following situations were identified for DBR application in the intervention presented 

based on Kelly’s (2013) determinant factors: 

• How to teach the content is unclear (applied mostly to productive language 

skills) 

• Instructional materials/resources are poor or not available (applied to the 

lack of resources for interaction) 

• Complex factors may negatively affect progress (applied to the lack of 

flexibility of LMOOC hosting platforms) 

 

DBR was adopted for responding to O2 and O3 as a methodology capable to 

develop solutions to complex problems in educational contexts which, additionally, 

should permit the improvement of the principles or theoretical assumption underlying 

the design of solutions (Barab & Squire, 2004; Design-based Research Collective, 2003; 

Reeves & McKenny, 2013). DBR explicitly assumes the different steps indicated below 

to be completed for its successful application: 

• Literature review to detect educational issues to be eligible for its application 

• Selection and design of the intervention accordingly 
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• Evaluation of the design: formulation of hypothesis, sample selection, and 

data analysis planification 

• Data collection and analysis 

• Interpretation of results and elaboration of conclusions contributing to refine 

subjacent learning theories 

 

The lack of resources for linguistic interchange in the platforms hosting LMOOCs was 

taken as a starting point for the educational intervention. The main purpose was to 

provide participants with an effective set of tools to enhance active interaction and 

social language learning. Therefore, two extra functionalities were implemented: the 

use of social media and the reinforcement of the teaching presence in the forums of the 

course, whose implementation and analysis allow for responding to the established O2 

& O3. 

 

3.2.3. Bibliographic review 

The methodology employed in response to O4 was the bibliographic review, 

following principles of qualitative research. It must be highlighted that bibliographic 

reviews differ methodologically from systematic reviews, and, consequently, their 

results do not allow for replicability. The collection of data for the bibliographic analysis 

was performed in two different phases considering the sources consulted. First, the 

search was aimed to review LMOOC dedicated monographs, and later it was focused on 

a review of periodical publications in scholarly journals.  

The steps followed for data collection were carried out in different search 

engines, such as Google Scholar, ERIC, Web of Science, and the search tool provided by 
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the electronic library of the National Distance Education University (Universidad 

Nacional de Educación a Distancia, UNED). To narrow the results, a simple search and a 

Boolean search (‘LANGUAGE’ ‘MOOC’) AND (‘CASE STUDY’) were carried out. 

The specificity of the search criteria in pursuit of participants’ behavioural 

features yielded a reduced selection of published papers. It was detected that most 

authors focused on categorising LMOOC participants in relation to the level of 

engagement with the course and the level of participation leading to completion rates. 

Descriptive data from the selection of the studies was crossed with the taxonomies 

developed by Anderson et al. (2014) and Kizilcec et al. (2013), since the combination of 

each authors’ definitions allowed a more accurate description of the findings.  

A complete description of participants’ behaviour in MOOCs as defined by the 

mentioned authors can be found below: 

Kizilcec et al. (2013) 

• Completing, referring to those who attempt to perform all the assignments 

regardless of the outcomes. 

• Auditing, referring to those with mainly interact with audiovisual resources, 

but they do not submit any assignment, although they usually continue in the 

course to its completion. 

• Disengaging, referring to those who drop out of the course in the first third 

of it, although they maintain an active behaviour. 

• Sampling, referring to those who almost exclusively access to audiovisual 

resources for a limited period of time. 
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Anderson et al. (2014) 

• Viewers, referring to those who mainly access audiovisual resources, but do 

not submit any assignments. 

• Solvers, referring to those who submit assignments, but do not access to the 

resources available. 

• All-rounders, referring to those who find a balance between the access to 

resources and assignments submission. 

• Collectors, referring to those who download the available material, but do 

not access audiovisual resources nor do they practically submit any 

assignments. 

• Bystanders, referring to those who registered in the courses without getting 

involved in any of the learning activities proposed. 

 

3.2.4.  Analysis of content 
 

Analysis of content has been defined as “a research methodology that builds on 

procedures to make valid inferences from text” (Anderson et al., 2001) as referenced in 

de Weber et al. (2006). This methodology was employed to shape the response to O5 

and O6. It consisted in the examination of asynchronous discussion group transcriptions 

from the forum of a LMOOC following related research practices (Brinton et al., 2014; 

Cui & Wise, 2015; Poquet et al., 2020; Son, 2003; Tang et al., 2020; Wise et al., 2017).  

This methodology is commonly employed for text analysis, although replicability 

is not a usual practice since the disparity of objectives pursued in each investigation lead 

to the creation of new measurement instruments adapted to specific objectives. Despite 
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of this fact, this type of methodology is normally based on three main axes governing its 

application: coherent research objectives, learning theories underlying the didactic use 

of forums -when employed for the analysis of the input in these communication spaces- 

and the units of analysis selected.  

Data collection consisted in the identification and classification of pragmatic 

speech acts as units of analysis in the subject modules of the forums. They were labelled 

according to the communicative intentions encountered corresponding to pragmatic 

speech acts in the forum transcriptions. To this aim, the following steps were completed: 

• Identification of the most recurring terms in the corpus (forum 

transcriptions) 

• Calculation of the relative frequency of each term to select the ones with a 

minimum relative abundance of 0.17% 

• Development of a taxonomy for the classification of speech acts 

(communicative intentions) 

• Classification of the speech acts according to their pragmatic function and 

based on the taxonomy previously created 

 

The description of the criteria applied for each category in the taxonomy can be 

found below: 

• Learning process: aspects in relation to their learning process within the 

course (activities, evaluations, and outcomes) 

• English background: expressing prior experiences with the target language 
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• Feedback: feedback provision from the aspects of the course to peers’ and 

facilitators’ comments 

• Reflection: individuals’ reflections on any aspect of the course or the learning 

process 

• Intention: prospects for the course in form of a wish or challenge 

• Self-evaluation: reflection on the learning process involving the assessment 

of personal performance or other course dynamics 

• Personal: personal issues unrelated to the course or the target language 

• Strategy: learning strategies (own, learnt, or studied) not derived from 

reflective acts, but personal ones 

• Technical issues: report of technical issues 
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4.1. Publication I: Díez-Arcón, P. & Martín-Monje, E. 
(2022). The coming of age of LMOOC research. A 

systematic review (2019-21), Innovation in Language 
Learning and Teaching. 

https://doi.org/10.1080/17501229.2022.2082446 
 

 

 

The leading publication of this compilation was a systematic review that inspired the 

author on the design and application of subsequent research. First, the analysis of the 

methodologies employed by LMOOC researchers reflected a predominance of qualitative 

techniques, although mixed methodologies use was prevalent in the last year consulted 

(2021). Mixed methodologies permit to establish more robust relationships between the 

human factor and the elements affecting and influencing the learning process, and, 

consequently, they provide a more accurate picture of the realities under study. Also, the 

results reflected that the most representative topic-related categories established for 

classification were those dealing with participation issues and the conceptualisation of 

LMOOC research. The former was confirmed as a constant in LMOOC research, especially 

when addressing low retention and engagement rates. The latter evidenced the importance 

of instructional designs which take into account language learners’ needs and, thus, 

enhancing LMOOCs’ capacity to reach larger audiences. This gets the LMOOC format closer 

to its original spirit in the provision of quality education for all.  
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4.2. Publication II: Díez-Arcón, P. & Martín-Monje, E. 
(2022). Fostering Social Language Learning in Massive 

Online Courses: The Role of Discussion Forums and Social 
Media. In M. El-Henawy and M. Suárez (Eds.), English as a 
Foreign Language in a New-Found Post-Pandemic World, 
271-291. IGI Global. https://doi.org/10.4018/978-1-6684-

4205-0.ch013 
 

 

 

The second publication included in this collection presents the design and 

assessment of an educational intervention in an LMOOC applying a Design-based 

Research methodology. The intervention aimed to foster social language learning using 

social media and reinforcing the teaching presence in the communication forums. The 

analysis revealed that social media could be considered a potentially valuable tool for 

language learning in LMOOCs. Besides, communication forums maintained their usual 

low levels of participation, although participants perceived the increasing teacher 

presence to be useful at the socio-affective level. Even though it was evident that 

interventions of this nature do not have the capacity to reach the whole of the target 

population in an LMOOC and can encounter acceptance difficulties, steps are being 

taken in the right direction to define new avenues for social language theory application. 

The experimental use of social media resulted in possible lines of improvement based 

on the experiences reported. These serve as a base for refining social language learning 

in the context of LMOOCs, as the methodological postulates of Design-based Research 

state.  
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4.3. Publication III: Díez-Arcón, P. (2021). Perfiles del 
participante en LMOOC: análisis bibliográfico y estudio de 
caso, Bellaterra Journal of Teaching & Learning Language 

& Literature, 14(4), e979. 
https://doi.org/10.5565/rev/jtl3.979 

 
 

 

This piece of research explores participants’ profiles in LMOOCs by conducting 

a bibliographic review in search of these patterns in the published literature. This paper 

stems from a well-documented concern in LMOOCs about completion rates. This stems 

from a traditional view on course success, in which successful learning equates with 

course completion. The study of reported participants’ behaviour on LMOOCs reveals 

that they are not fully committed with the courses in terms of tasks submission or 

interaction, but they are, nonetheless, active during the time they spend on them. 

These acknowledged behaviours may have an essential role in understanding 

participants’ performance and activity on the courses. Consequently, it is suggested 

that design and success criteria should be guided by participants’ needs, considering 

their mostly passive behaviour. This should permit to switch the focus and ensure that 

every learner achieves his/her own learning objectives regardless of course completion 

or other success indicators which are usually attached to traditional formats.  
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4.4. Publication IV: Díez-Arcón, P. (2023). The significance 
of instructional design: analysis of content in Language 

MOOC forums, The JALT CALL Journal, 19(1), 1-25. 
https://doi.org/10.29140/jaltcall.v19n1.773 

 

 

 

The last publication included in this collection put forward a suitable 

methodological design to monitor the quality of LMOOC forums based on the analysis 

of the content in these communication spaces. Additionally, this work analysed whether 

the pragmatic nature of these contributions was coherent with the purpose of the 

forum threads in the course. These threads were structured to enhance participants’ 

self-determination skills, which support learning processes in LMOOCs; and to ensure 

accessibility and ease of navigation to meet every participant’s needs and, 

consequently, adopting an inclusive approach. The results highlighted the importance 

of the quality assurance in the design of LMOOCs as a contributing element to conform 

common analytical frameworks to uniformly advance in the field. Moreover, an efficient 

forum design for LMOOC is put forward to be considered in future research due to its 

simplicity and concreteness. 
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The main objective of the present research was to provide a plural perspective 

on the state of the art in LMOOCs. It can be affirmed that the entire development of this 

thesis dissertation has followed solid justifications and has adopted consistent 

methodological criteria accordingly. The initial publication played an essential role in the 

development of the rest of the pieces included in this thesis, since it identified research 

trends in the latest LMOOC literature in terms of interest issues and methodologies. 

These primary insights were reinforced by the succession of publications that similarly 

supported methodological decisions, feeding back into each other, as discussed in 

previous sections.   

Precisely, one of the main strenghts of this piece of research is the relevance and 

cohesion among the specific objectives, which have smoothly transitioned from 

theoretical assumptions to application. The latter’s common core has presented 

educational realities in LMOOCs from innovative and meaningful perspectives in line 

with the needs detected. On the one hand, the relevance of the research has been dually 

ascertained: 1) through the PhD thesis supervisor’s approval of the decisions and steps 

taken; and 2) through the publication of the research in high-impact scholarly collections 

in applied linguistics and CALL, as will be detailed further on.  

On the other hand, the cohesion has built a story line throughout the work 

which, as a result, has permitted to meet the initial expectations on the provision of a 

comprehensive perspective on LMOOCs and confirm the hyphothesis raised, which set 

out the expected results to be practical and replicable. The works presented contribute 

to the identification of new variables to consider affecting language learning in LMOOCs, 

such as the need of creating inclusive learning spaces and to regularly monitor their 
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quality. It can be affirmed that the global perspective objectivised has been achieved by 

covering theoretical, experimental, and exploratory aspects in an unified manner. Thus, 

this global perspective permits to strenghten: 1) the assumption of common theoretical 

frameworks in the field and 2) the possibility of the conformation of analytical ones as 

well. In the next paragraphs each of the research objectives are revisited and the 

relevant conclusions are detailed. 

 

 

Objective 1 (O1): To describe the state of the art of LMOOC research with 

attention to the most discussed topics in the literature by a systematic review of the 

scholarly publications from 2019 to 2021. 

 

Conclusion (O1): The main conclusion from Publication I is the acknowledgement 

of LMOOC research as a consolidated subfield of CALL. The most recent publications 

explored offered more theoretical reflections, which differ from former phases where 

the evidence on LMOOC was anecdotical. This conclusion is supported by the 

exploration of the most discussed topics that were aimed to identify progress indicators 

leading to significant advances in research.  

Recent research has focused on the conceptualisation of LMOOCs, paying 

attention to participants’ needs -considering social language learning theory as a 

backbone- and how this should result in enhanced instructional designs. The systematic 

literature review also revealed the increasing use of mixed methodologies in LMOOC 

research. This has meant the continuation of a promising trend already identified in the 

first systematic review in LMOOC, which in turn should serve to design more 
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sophisticated methodologies that optimise data collection and analysis.  

Tha main purspose of systematic reviews is to synthesise the published literature 

on a particular topic to provide accurate support for researchers and practitioners 

working on the same field. The main conclusions of this systematic review, therefore, 

served as inspiration for the author in the further development of this thesis 

dissertation. The implications for general LMOOC research adopted the form of 

insightful suggestions to be followed. Hence, the need of conceptualisation and 

theoretical assumptions were naturally conducive to further explore participation, 

interaction, and instructional design in LMOOCs by combining quantiative and 

qualitative techniques.  

 

 

Objective 2 (O2): To develop customised functionalities in an LMOOC to foster 

social language learning according to the affordances of this theory for language 

learning. 

Objective 3 (O3). To assess the impact of the educational intervention based on 

the social learning theory in terms of fostering interaction and improving the learning 

experience.  

 

Conclusion (O2 & O3): The objectives and conclusions of this section are related 

to  Publication II. This piece of research paid attention to how social language learning 

could be fostered in a LMOOC by the implementation of extra functionalities based on 

social media use and the reinforcement of teacher presence in the discussion forums 

(O2). The assessment of the impact of the educational intervention (O3) showed that 
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steps were being taken in the right direction by offering functionalities such as an 

additional communication space for interaction and wider access to linguistic resources, 

which have the capacity to enhance social learning in online contexts and encouraging 

students to become more active. 

This work provided practical and theoretical contributions to the field as 

expected after the application of the methodology employed (Design-based Research). 

First, social media use was specially recommended for LMOOC due to the multimodal 

and interactive features these tools include, and based on participants’ behaviour 

towards their use. Additionally, at a more theoretical level, social language learning 

could be refined in this specific learning context by informing the community about the 

potential, challenges, and recommended use of these specific communication tools. This 

is reflected in the suggestions to be considered from this experience, such as the 

presentation of more exhaustive information to students of the pedagogical 

implications on the use of social media for language learning. 

 

 

Objective 4 (O4): To ascertain the dominant learners’ profile(s) in LMOOCs 

considering the behavioural patterns reported in the literature. 

 

Conclusion (O4): Objective and conclusion 4 are abstracted from Publication III. 

The study of participants’ behaviour in LMOOCs permitted to ascertain the most 

common profile combination (Anderson et al., 2014; Kizilcec et al., 2013) represented 

by the labels “disengaging” and “viewers”. This overview implies that language learners 
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in LMOOCs do not have special interest or motivation in completing the courses by 

fulfilling the requirements defined for this purposes such as tasks submission and 

participation. Instead, success should be measured in terms of accessing to meaningful 

content which allows to meet personal learning goals or having the opportunity to 

practice the target language.  

However, these same participants are active and select the materials to be 

consulted before stopping the activity in the course. Practically, this findings mean that 

participants are taking advatadge of the courses in non-traditional manners, so it can be 

deduced that the research focus should be modified from completion rates to 

participants’ experience in terms of usefulness and satisfaction on individual learning 

paths. It should also permit to dissasociate the success-completion relationship which 

imply these elements to be dependent on each other. 

It is evident that this approach perpetuates the focus on active participants while 

overlooking the fact that most of them act in precisely the opposite way. The 

implications of this work stem from this required change of perspective. Thereby, it 

suggests to propose innovative methods that permit to focus on individual learning 

interests and resources exploitiation, which need to become the indicator to determine 

language learning success. For the specific interest of this thesis dissertation, it should 

be noted that the focus on passive participants in LMOOCs was determinant to proceed 

with the last piece of research included in this work. 
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Objective 5 (O5): To propose an efficient methodological design to monitor the 

quality in the design of LMOOC forums.  

Objective 6 (O6): To observe whether the pragmatic nature of the forums 

contributions in a LMOOC were coherent with the structured threads.  

 

Conclusion (O5 & O6): The fifth objective (O5), addressed in Publication IV, 

proposed the design of a replicable analytical framework to assess the quality of forums 

as an essential resource in LMOOCs. To this aim, the methodological procedures were 

developed following theoretical frameworks on content analysis in discussion forums, 

LMOOC forums contributions to the quality of learning, the impact of forums on 

meaningful language learning, and participants’ behaviour activity and interpretation in 

LMOOC forums. Besides, the proposal for an efficient monitoring also needed to devote 

special attention to the development of self-determination learning skills.  

The main conclusion in regards to O5 is attached to the call to action for real 

progress to be soon noticed. This may be achieved by the construction of common 

analytical frameworks in the field that permit to standardise relevant variables and their 

analysis. Solid proof of this is reflected in the analytical framework put forward in the 

correspondent publication, which proved to be pertinent due to the grounded evidence 

from the results obtained supporting it. The creation of analytical frameworks in LMOOC 

research just strenghtens the field and the monitoring of design quality, among others, 

should be considered as an area contributing to this end. 
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Once the framework was established, analyses of the content of the forum 

contributions were carried out to determine the efectiveness of the structure of these 

spaces in the course. The main conclusion reached was to keep the structures in LMOOC 

forums simple, intuitive and goal-oriented as a key to success. Besides, heterogeneity in 

the engagement with the activities in these spaces should be considered, as well as the 

learning needs identified in LMOOC participants.  

Another relevant conclusion is the need of inclusive perspectives in LMOOC 

research. It is necessary to configure and apply efficient instructional designs in LMOOCs 

considering the latest trends in research, such as the review of design features (Chong 

et al., 2022) but also related experiences reported, which need to be a base to look at 

on the desing of learning spaces. This criteria precisely allowed to propose a suitable 

design for the consideration of researchers, instructors, and designers in this study. This 

practice should guide future instructional designs in LMOOCs.  

A final consideration emerges from the methodological procedures employed, 

specially in Publication II and IV, which strictly followed recommendations on the use of 

mixed methods in LMOOC research. Critical voices have noted that research on foreign 

language education in online formats has usually overused unsophisticated methods 

and non-reliable measuring tools (Zhang & Aryadoust, 2022; Raffaghelli et al., 2015), 

which may prevent from making significant advances in the field. This piece of research 

has aimed to overcome this conception by the application of statistical techniques in 

combination with qualitative ones which have permitted to solidly underpin the 

conclusions reached. Certainly, it can be considered a sound way forward for 

researchers in the discipline. 



Conclusions 

 

 

127 

The limitations of this piece of research should be acknowledged. The main 

constraints are related to the very nature of LMOOCs as a technology-related learning 

modality and an educational object. The former conditions the capacity of ensuring 

deeply-rooted standard frameworks, due to the rapid and constant evolution of learning 

technologies and their application: “short term gain, long term pain”, as it is popularly 

said. This is especially evident in Publication II, where the selection of specific social 

networks considered their relevance during the time of the educational intervention, 

but may not longer be innovative or socially accepted soon.  

The educational nature of LMOOCs is also a relevant and limiting factor to 

consider, and more specifically, the variability of educational contexts. This inconstancy 

prevents the same strategy from having the same effect under similar conditions. This 

is exacerbated by the massive participation in these courses, and motivational issues 

related to language learning. Whereas these facts may hinder the replicability of results, 

it also reinforces the idea of subtly abstracting the main lessons learnt to develop a range 

of strategies to be applied for succesful language learning in this format.  

Another limitation identified is related to the lack of generalisability of most of 

the works presented, which do not permit to infer broad implications from the results 

obtained. This is evident in Publications II, III, and IV, whose methodological affordances 

are limited mostly by sampling issues. Data collection in Publications II and IV is derived 

from the study of the edition of a single LMOOC, while Publication III clearly states this 

fact by the methodological approach adopted. This should necessarily be addressed in 

future research by the application of techniques able to overcome this condition. 

However, the author’s intentions were not strictly aligned with generasibility issues, 
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since the practical implications of the results aimed to provide a glimpse of new ways to 

address successful language learning in MOOCs.  

The elaboration of this thesis dissertation can be considered the starting point 

of the authors’ research career and reinforces her commitment to keep high-quality 

research on LMOOCs as an essential foreign language educational option. The author’s 

future research aims to keep working on conceptual aspects and their practical 

applications. There are two avenues of research on which the author has already started 

to work. The first one focuses on broadening the definition of LMOOCs by exploring 

different language learning modalities and their systematisation, and the second one 

looks into enhancing participants’ language practice using innovative language exchange 

tools. Both new avenues of research have become possible thanks to the collaboration 

with national and international colleagues, and by creating a network of LMOOC 

researchers, which is crucial in a new scholarly field such as this one. It is hoped that the 

following years this path of discovery and research will expand and consolidate, this PhD 

thesis is only the initiation.   
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This doctoral dissertation looks into LMOOC research from a plural perspective. 

This aim entails the study of diverse relevant aspects such as learning theories, 

participation and instructional design affecting the progress in this consolidated sub-

discipline in CALL. The novelty of this work lies on the unified approach expected by 

encountering significant connections across topics which, thus far, were explored in 

isolation.  

To this aim, the work presents a collection of published papers that can be 

anlaysed as a whole, due to their thematic unity, although the objectives differ from one 

another. A systematic review on LMOOC research is first conducted to ascertain trend 

topics and methodologies in the field. This represents a solid background to design the 

subsequent studies, and fills relevant research gaps such as experimentation with social 

learning theory in LMOOCs, LMOOC participants’ traits, and the monitoring of the 

quality of resources in an LMOOC.  

The research methodologies used are also diverse and specifically adapted to 

meet the objectives pursued. This can be ascertained by the mixed-methodological 

approach adopted, though it must be noted that the nature of the studies is mainly 

qualitative in its general approach. Such is the case with the systematic review, the 

bibliographic review, or the analysis of the content conducted. Nonetheless, qualitative 

and quantitive elements are smoothly combined by the use of statistic techniques along 

with qualitative ones such as observation, interpretation, and synthesis.  

The results have two main implications at the theoretical and practical level. The 

first implication is that social learning in LMOOCs is confirmed as an outstanding learning 

theory which needs to be refined in this educational context. Derived from this fact, the 
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practical approach calls for experimentation by the application of innovative approches 

that overcome LMOOC platforms limitations. Also at the practical level, behavioural 

patterns in participants permit to observe mostly passive online attitudes that should 

lead to more inclusive designs capable to meet specific language learners’ needs. It is 

imperative that this reality is considered by designers and monitored by researchers as 

a quality element in the instructional designs, as well as to consider social language 

learning postulates to this effect.  

The main conclusion is that the transversal study of all these different relevant 

aspects in LMOOCs (the state of the art in LMOOC research, the funtionalities which 

foster social language learning, the dominant learners’ profiles, the quality assurance in 

the design of LMOOC forums) has permitted to present a clear interrelation across topics 

of interest in this discipline. Issues addresed such as how foreign language is learnt in 

this context, how participants behave online, and how these realities need to be 

reflected in suitable language learning spaces are relevantly connected, and, as a 

consequence, practical and replicable solutions can be proposed. Moreover, it is advised 

to build common analytical frameworks in the field such as the monitoring of the desing 

elements of the courses presented.  

While the conformation of common theoretical and methodological frameworks 

in LMOOC research is confirmed as a reality, more efforts are needed to keep building 

common analytical ones. The creation of these should permit to systematically consider 

factors that the evidence has shown to be important when studying LMOOCs and 

consolidate relevant variables affecting effective language learning in this format. 
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Experience has demonstrated that these actions lead to progress and, therefore, only 

by the establishment of common grounds this advance could be replicated in the future.     
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This section aims to provide the professional context which has supported the 

author’s journey into Academia. What follows is a description of other relevant 

contributions in the field of Applied Linguistics, and more specifically in CALL and Open 

Education in the years conducent to the completion of this doctoral thesis. The 

presentation of additional academic activities, such as participation in conferences or 

research projects, responds to the need to reflect complementary work accomplished 

in by the author in this academic context. These additional dissemination practices 

support and contextualise the thesis dissertation.  

It should be noted that the development of this work has been supported by 

three significant milestones that have brought value to this endeavour. The first one was 

the prize awarded to the Best Final Master’s Thesis on the Sustainable Development 

Goals (UNED, 2022). Quality Education is one of the 17 Sustainable Development Goals 

and LMOOCs and MOOCs in general have had an enormous impact in the 

democratisation of Education across countries. The development of this master’s thesis 

initiated the author into LMOOC research and made her aware of the relevance of open 

education to meet the challenges what we face as a society.  

The second key event was the pre-doctoral fellowship that the author obtained, 

which was completed in 2021-22 and provided her a valuable insight into tertiary 

education, as well as the opportunity to focus solely on her research and be paid for it. 

Finally, the author was awarded a research grant to collaborate with a foreign 

institution, which allowed her to further advance her research with an international 

expert colleague.  
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What follows is a list of the conferences attended and relevant research projects 

in which the author has participated during this time, all of them releted to the topic of 

research in this PhD thesis.  

 

Conferences 

 

• Díez-Arcón, P. (2023). “Social Learning in LMOOCs: assessing the impact of 

an innovative design”. March 27-29th, 2023, Madrid (Spain). XIV Seminario 

Internacional de Investigación de Estudios Filológicos. Escuela Internacional 

de Doctorado (UNED).  

 

• Díez-Arcón, P. (2023). “Artificial Intelligence (AI) opportunities in Open 

Education: General overview and business stakeholders’ perspectives”. 

March 21st, 2023. From OER to OAI: What’s Next Now We All Play with 

ChatGPT?. ENCORE+ Network Event: OER Technology (European Network for 

Catalysing Open Resources in Education).  

 

• Farrow, R., Schmidbauer, F., Díez-Arcón, P., Bulathwela, S., & Granly, J. 

(2023). “Your place in the Open Ecosystem”. February 16th, 2023, 

Lillehammer (Norway). Lillehammer Lifelong Learning ICDE Conference 2023. 

 

• Díez-Arcón, P. (2022). “MOOC para el aprendizaje de lenguas extranjeras: 

una perspectica plural”. November 28th, 2022, Lisboa (Portugal). MOOC: 
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research, design, and implementation. PhD Technology Enhanced Learning 

and Societal Challenges. 

 

• Díez-Arcón, P. & Mesa-López, L. (2022). “Communicative competence in 

foreign language in the workplace. Transversal learning at university level”. 

June 30th and July 1st, 2022. V Congreso Internacional Nebrija en Lingüística 

Aplicada a la Enseñanza de Lenguas. Applied Linguistics to Language 

Teaching: Towards Plurilingualism. Universidad de Nebrija. 

 

• Díez-Arcón, P. & Castrillo, M.D. (2022). “Exploring participants’ contributions 

in Language MOOC discussion forums: a mixed study”. May 27th and 28th, 

2022. Positive Impacts of Language Technology. TISLID (Technological 

Innovation for Specialised Linguistic Domains) 22.  

 

• Díez-Arcón, P. & Martín-Monje, E. (2021). “G-Rubric: The use of Open 

Technologies to provide Personalised feedback in Language for Specific 

Purposes". July 5th and 6th, 2021. EDULEARN (13th annual International 

Conference on Education and New Learning Technologies).  

 

• Díez-Arcón, P., Martín-Monje, E., & Otero-Mayer, A. (2021). “Dinamización 

de los foros universitarios en lengua extranjera a través de la figura del e-

Leading Student”, July 19-17th. II Congreso Internacional de Innovación y 

Tendencias Educativas. INNTED 2021. 
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• Díez-Arcón, P. (2021). “Perfiles del participante en MOOC de lenguas 

extranjeras: un análisis bibliográfico”. April 9th and 10th, 2021. MOOCs, 

language learning and mobility: design, integration, reuse. MOOC2MOVE 

International.   

 

Research projects 

• 2022-Now: ENCORE + (European Network for Catalysing Open Resources in 

Education). ICDE – International Council for Open and Distance Education, 

Co-funded by the Erasmus+ Programme of the European Union 

 

• 2022-Now: AGORA (Technological and methodological innovation for 

language teaching and the generation of synergies in rural areas - Innovación 

tecnológica y metodológica para la enseñanza de lenguas y generación de 

sinergias en el ámbito rural). Ministry of Science, Innovation and Universities 

in Spain 

 

• 2022-Now: Interculturality, coperation and languge learning in multilingual 

contexts: practice and didactics of oral interacion in massive digital 

environments - Interculturalidad, cooperacion y aprendizaje de lenguas en 

contextos multilingües: práctica y didáctica de la interacción oral en entornos 

digitales masivos. Teaching Innovation project (UNED), GLOBE (Innovative 

Didactic Group for Languages in Open Blended Environments). Vice-

Rectorate for Digitalisation and Innovation (UNED) 



Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

138 

 

• 2020-2022: GAUBI (Gamification and ubiquitous learning in primary 

education. Development of a map of competences and teaching, student and 

parental resources – Gamificación y aprendizaje ubicuo en educación 

primaria. Elaboración de un mapa de competencias y recursos docentes, 

discentes y parentales). European Regional Development Fund (FEDER) and 

the Ministry of Science, Innovation and Universities in Spain 

 

• 2019-2021 (Phase I & II). Data-Driven Learning for the improvement of 

written competence in English: pilot experience in MOOC, Bachelor’s and 

Master’s degree courses – Data-Driven Learning (DDL) para la mejora de la 

competencia escrita en inglés: experiencia piloto en MOOC, grado y máster. 

Teaching Innovation project (UNED), GLOBE (Innovative Didactic Group for 

Languages in Open Blended Environments). Vice-Rectorate for Digitalisation 

and Innovation (UNED) 

 

• 2019-2020: E-SLP (European Short Learning Programmes for Continuous 

Professional Development and Lifelong Learning). European Commission & 

Erasmus + programme of the European Union 
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The collection of publications included in this thesis dissertation have been 

published in three journals to comply with UNED’s regulation (see Appendix 1) for thesis 

dissertations by published works, namely: Bellaterra Journal of Teaching & Learning 

Language & Literature, Innovation in Language Learning and Teaching, and The JALT 

CALL Journal. Additionally, one book chapter has been included: English as a Foreign 

Language in a New-Found Post-Pandemic World from the IGI Global Editorial. 

As presented in section 2.1. of the regulatory framework: “Type and number of 

publications”, this thesis dissertation meets the requirements for the first option offered 

which requests to include a minimum of three papers in journals with impact indexes in 

the first and second quartiles of specialised journals in the field related to the PhD 

Programme where the thesis is registered. It also needs to be referenced in the latest 

list published by the Journal Citation Reports (SCI and/or SSCI) and SCOPUS (see Table 

1).  

 

Table 1.  

Impact indexes of the journals in which the papers of this thesis have been published 

 

Journal Year JCR SJR 

Bellaterra Journal of Teaching & Learning Language & Literature 2021 --- Q2 

Innovation in Language Learning and Teaching 2022 Q1 Q1 

JALT CALL Journal 2023 --- Q1 
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Publication I: 

AUTHOR(S): Díez-Arcón, P. & Martín-Monje, E. 

TITLE: The coming of age of LMOOC research. A systematic review (2019-21) 

PUBLICATION DATE: June 2022 

JOURNAL: Innovation in Language Learning and Teaching 

ISNN: 1750-1229 

ISSN-e: 1750-1237 

DOI: https://doi.org/10.1080/17501229.2022.2082446 

 

Innovation in Language Learning and Teaching is a leading international journal 

dedicated to research in all aspects of innovation in language learning and teaching. It 

publishes research articles, innovative practice articles, review articles, and book 

reviews. It draws on a range of disciplines that share a focus on exploring new 

approaches to language learning and teaching largely from a learner-centered 

perspective. 

Innovation in Language Learning and Teaching is aimed at anyone interested in 

research into the development or practical application of new methodologies in 

language teaching and learning. Its aims are to publish on the theoretical and 

methodological bases of innovative approaches to language teaching; to explore 

learner-centered pedagogies; and to encourage the dissemination and exchange of 

policy and practice related to innovation in language learning pedagogies in different 

learning contexts. 
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The scope of the journal is intentionally broad as it aims to provide an 

interdisciplinary platform for all those interested in innovative pedagogies and 

methodologies. Papers may draw from fields as diverse as educational psychology, 

artificial intelligence, neurolinguistics, human-machine interaction, educational 

technologies, philosophy and second language acquisition. 

Innovation in Language Learning and Teaching belongs to the field of Philology 

and Education, within the academic field of language and literature didactics, education 

in general and linguistics. It is indexed in Scopus, Social Sciences Citation Index, 

Education Abstracts, EBSCO Education Source, Educational Research Abstracts (ERA), 

ERIC (Educational Resources Information Center), Linguistics & Language Behavior 

Abstracts, and in MLA (Modern Language Association Database). It presents metrics in 

SJR, SCImago Journal & Country Rank, and Scopus Sources. 

It has a relevant impact at international level, as shown by its indexation in 

Journal Citation Reports (JCR), with an impact factor of 2,241 in 2021 (last year for which 

metrics were provided). It ranks 45th out of a total of 195 journals, which is equivalent 

to the first quartile (Q1) within the Linguistics category. 

The Scimago Journal & Country Rank (SJR) provides an impact factor of 0,832 in 

2021 (last year for which data is provided), placing it in the first quartile (Q1) in the 

Education and Linguistics and Language areas, ranking 252 out of 1,382, and 91 out of 

1,104 journals, respectively.  
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Publication II: 

AUTHOR(s): Díez-Arcón, P. & Martín-Monje, E. 

TITLE: Fostering Social Language Learning in Massive Open Online Courses: The Role of 

Discussion Forums and Social Media. In M. El-Henawy and M. Suárez (Eds.), 

English as a Foreign Language in a New-Found Post-Pandemic World. 

PUBLICATION DATE: 2022 

BOOK CHAPTER: pp. 271-291 

ISBN: 9781668442050 

E-ISBN: 9781668442074 

EDITORIAL: IGI GLOBAL 

DOI: https://doi.org/10.4018/978-1-6684-4205-0.ch013 

 

IGI GLOBAL works in collaboration with expert researchers and practitioners 

from leading institutions including Massachusetts Institute of Technology (MIT), Harvard 

University, Stanford University, Cambridge University, Oxford University, Tsinghua 

University and Australian National University. It publishes quality peer-reviewed content 

in reference books, highly indexed open access journals and a wide selection of e-

Collections. 

IGI GLOBAL is a proven and trusted source for publishing and disseminating 

cutting-edge resources that drive innovations and inspire positive social change. It has 

presence in three major international and national editorial evaluation databases such 

as Scholarly Publishers Indicators (SPI). In 2022, with an ICEE of 34, the publisher ranked 
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6th (out of a total of 384 publishers analysed) in the Education area, which corresponds 

to the first quartile (Q1). 

 

Publication III. 

AUTHOR(S): Díez-Arcón, P. 

TITLE: Perfiles del participante en LMOOC: análisis bibliográfico y estudio de caso 

PUBLICATION DATE: 2021 

JOURNAL: Bellaterra Journal of Teaching & Learning Language & Literature, 14(4), e979 

ISNN: 2013-6196 

DOI: https://doi.org/10.5565/rev/jtl3.979 

 

Published quarterly, the aim of the Universitat Autónoma de Barcelona’s 

Bellaterra Journal of Teaching & Learning Language & Literature is to publish 

outstanding research. The journal is interested in empirical research and literature 

reviews within the range of research in language and literature teaching methods. It 

publishes articles by internationally renowned authors in these research areas. 

The journal is part of the academic field of Language and Literature Didactics. It 

is indexed in Scopus, DIALNET, DOAJ, Linguistics & Language Behavior Abstracts and MLA 

(Modern Language Association Database). It is also evaluated in LATINDEX, Catalogue 

v2.0 (2018 -), Directory of Open Access Journals, ERIHPlus, LATINDEX. Catalogue v1.0 

(2002 – 2017) and REDIB (Red Iberoamericana de Innovación y conocimiento científico). 

Bellaterra Journal of Teaching & Learning Language & Literature has an 

important international impact, as shown by its indexing in the international tool 

Scimago Journal & Country Rank (SJR), which evaluates this journal with an impact 
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factor of 0, 134 for the year 2021 (the last year for which metric data is available), placing 

it in the second quartile (Q2) for the Arts and Humanities area, occupying position 265 

out of 949 journals 

 

Publication IV 

AUTHOR(S): Díez-Arcón, P. 

TITLE: The significance of instructional design: analysis of content in Language MOOC 

forums 

PUBLICATION DATE: April 2023 

JOURNAL: The JALT CALL Journal, 19(1), 1-25 

ISNN: 1832-4215 

DOI: https://doi.org/10.29140/jaltcall.v19n1.773 

 

The JALT CALL Journal is an international refereed journal published in the Japan 

Association for Computer Assisted Language Teaching Special Interest Group (JALT CALL 

SIG). The Journal is committed to excellence in research in all areas within the field of 

Computer Assisted Language Learning (CALL), while offering teaching ideas and 

suggestions from teachers’ personal experiences. 

The journal falls within the field of Computer Science and Philology (Linguistics) 

and is indexed in Scopus, EBSCO Education Source, ERIC (Education Resources 

Information Center), and MLA (Modern Language Association Database). It has a 

significant international impact as shown in Scimago Journal & Country Rank (SJR), 

which evaluates this journal with an impact factor of 0,346 for 2021 (last year for which 
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data is provided), placing it favourably in the first quartile (Q1) in the Linguistics and 

Language area, in a position 257 out of a total of 1,104. 

 

 

 

 

 

 

 

 

 



References 

 

 

147 

 

 

 

 

 

 

 

 

 

 

9. REFERENCES 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

148 

 

Agonács, N., Matos, J. F., Bartalesi-Graf, D., & O’Steen, D. N. (2020). Are you ready? Self-

determined learning readiness of language MOOC learners. Education and 

Information Technologies, 25(2), 1161–1179. https://doi.org/10.1007/s10639-

019-10017-1  

Alexander, P. A. (2020). Methodological Guidance Paper: The Art and Science of Quality 

Systematic Reviews. Review of Educational Research, 90(1), 6–23. 

https://doi.org/10.3102/0034654319854352 

Anderson, A., Huttenlocher, D., Kleinberg, J., & Leskovec, J. (2014). Engaging with 

massive online courses. In Proceedings of the 23rd international conference on 

World Wide Web (WWW ’14). Association for Computing Machinery, 687-698. 

https://doi.org/10.1145/2566486.2568042  

Barab, S., & Squire, K. (2004). Design-based research: Putting a stake in the ground. The 

journal of the learning sciences, 13(1), 1-14. 

https://doi.org/10.1207/s15327809jls1301_1 

Barcena, E., & Martín-Monje, E. (2014). Introduction. Language MOOCs: an Emerging 

Field. In Language MOOCs: Providing learning, transcending boundaries (pp. 1–

15). https://doi.org/https://doi.org/10.2478/9783110420067.1  

Barcena, E., Martín-Monje, E., & Read, T. (2015). Potentiating the human dimension in 

language MOOCs. Proceedings of the European MOOCs Stakeholders Summit on 

experiences and best practices in and around MOOCs, EMOOCs, 2015, 46-54.   

Bárkány, Z. (2018). Can you teach me to speak? Oral practice and anxiety in a lanugage 

MOOC. In F. Rosell-Aguilar, T. Beaven, & M. Fuertes Gutierrez (Eds.), Innovative 

language teaching and learning at university: Integrating informal learning into 

https://doi.org/10.1007/s10639-019-10017-1
https://doi.org/10.1007/s10639-019-10017-1
https://doi.org/10.3102/0034654319854352
https://doi.org/10.1145/2566486.2568042
https://doi.org/10.1207/s15327809jls1301_1
https://doi.org/https:/doi.org/10.2478/9783110420067.1


References 

 

 

149 

formal learning education (pp. 9-16). Research-publishing.net 

Bates, A. W. (2022). Has online learning gone backwards because of the pandemic? | 

Tony Bates. 

Beaven, T., Codreany, T., & Creuzé, A. (2014). Motivation in a language MOOC: Issues 

for course designers. In E. Martín-Monje & E. Barcena (Eds.) Language MOOCs: 

Providing learning, transcending boundaries (pp. 48-66). Walter de Gruyter 

GmbH 

Bozkurt, A., Akgün-özbek, E., & Zawacki-Richter, O. (2017). Trends and patterns in 

massive open online courses: Review and content analysis of research on MOOCs 

(2008-2015). International Review of Research in Open and Distance Learning, 

18(5), 118–147. https://doi.org/10.19173/irrodl.v18i5.3080 

Brinton, C. G., Chiang, M., Jain, S., Lam, H., Liu, Z., & Wong, F. M. F. (2014). Learning 

about social learning in MOOCs: From statistical analysis to generative model. 

IEEE Transactions on Learning Technologies, 7(4), 346–359. 

https://doi.org/10.1109/TLT.2014.2337900 

Castrillo, M. D. (2015). Language teaching in MOOCs: The integral role of the instructor. 

Language MOOCs: Providing Learning, Transcending Boundaries, 67–90. 

https://doi.org/10.2478/9783110420067.5  

Chacón-Beltrán, R. (2017). The role of MOOCs in the learning of languages: Lessons from 

a beginners’ English course. Porta Linguarum, 28. 23-35. 

https://doi.org/10.30827/Digibug.54001  

Chong, S.W., Khan, M.A., & Reinders, H. (2022). A critical review of design features of 

LMOOcs. Computer Assisted Language Learning, 1-21. 

https://doi.org/10.19173/irrodl.v18i5.3080
https://doi.org/10.2478/9783110420067.5
https://doi.org/10.30827/Digibug.54001


Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

150 

https://doi.org/10.1080/09588221.2022.2038632  

Colpaert, J. (2014). Conclusions. Reflections on Present and Future: towards an 

Ontological Approach to LMOOCs. In E. Martín-Monje & Barcena Madera (Eds.), 

Language MOOCs (pp. 161-172). Warsaw, Poland: De Gruyter Open. 

https://doi.org/10.2478/9783110420067.10 

Cui, Y., & Wise, A. F. (2015). Identifying content-related threads in MOOC discussion 

forums. L@S 2015 - 2nd ACM Conference on Learning at Scale, 299–303. 

https://doi.org/10.1145/2724660.2728679  

De Wever, B., Schellens, T., Valcke, M., & Van Keer, H. (2006). Content analysis schemes 

to analyze transcripts of online asynchronous discussion groups: A review. 

Computers and Education, 46(1), 6–28. 

https://doi.org/10.1016/j.compedu.2005.04.005 

Design-Based Research Collective (2003). Design-based Research: An emerging 

paradigm for educational inquiry. Educational researcher, 32(1), 5-8. 

https://doi.org/10.3102/0013189X032001005  

Ding, Y., & Shen, H. (2020). English Language MOOCs in China: Learners’ Perspective. 

The EuroCALL Review, 28(2), 13. https://doi.org/10.4995/eurocall.2020.13090  

Fririksdóttir, K. (2021). The Effect of Content-Related and External Factors on Student 

Retention in LMOOCs. ReCALL, 33(2), 128-142. 

https://doi.org/10.1017/S0958344021000069  

Ge, J., and X. Li. 2021. “Design of EFL Learning Videos: Strategies and Verification from 

Multiple Perspectives.” In 2021 9th International Conference on Information and 

Education Technology, ICIET 2021, 110–114. IEEE. 

https://doi.org/1109/ICIET51873.2021.9419609  

https://doi.org/10.1080/09588221.2022.2038632
https://doi.org/10.1145/2724660.2728679
https://doi.org/10.1016/j.compedu.2005.04.005
https://doi.org/10.3102/0013189X032001005
https://doi.org/10.4995/eurocall.2020.13090
https://doi.org/10.1017/S0958344021000069
https://doi.org/1109/ICIET51873.2021.9419609


References 

 

 

151 

Godwin-Jones, R. (2014). Global research and local practice: The promise of MOOCs. 

Language Lerning & Technology, 18(3), 5-15. https://dx.doi.org/10125/44377 

Hew, K. F., & Cheung, W. S. (2014). Students’ and instructors’ use of massive open online 

courses (MOOCs): Motivations and challenges. Educational Research Review, 12, 

45–58. https://doi.org/10.1016/j.edurev.2014.05.001  

Jitpaisarnwattana, N., Reinders, H., & Darasawang, P. (2021). Understanding the roles of 

personalization and social learning in a language mooc through learning 

analytics. Online Learning Journal, 25(4), 244–263. 

https://doi.org/10.24059/olj.v25i4.2509  

Kizilzec, R., Peich, C., & Schneider, E. (2013). Deconstructing disengagement: analyzing 

learner subpopulations in massive open online courses. In Proceedings of the 

third international conference on learning analytics and knowledge (pp. 170-

179). https://doi.org/10.1145/2460296.2460330  

Koutropoulos, M. S. G., Abajian, S. C., Waard, I. de, Hogue, R. J., & Nilgün Özdamar 

Keskin, C. O. R. (2012). Emotive Vocabulary in MOOCs: Context & Participant 

Retention. European Journal of Open, Distance and E-Learning, 1–22. 

https://eric.ed.gov/?id=EJ979609  

Levy, M. (2013). Design-Based Research and the Quest for Normalization in CALL. In J.C. 

Rodríguez, & C. Pardo-Ballester (Eds.), Design-based Research in CALL (pp. 31-

40). CALICO, The Computer Assisted Language Instruction Consortium. 

Liyanagunawardena, T. R., Adams, A. A., & Williams, S. A. (2013). MOOCs: A systematic 

study of the published literature 2008-2012. International Review of Research in 

Open and Distance Learning, 14(3), 202–227. 

https://dx.doi.org/10125/44377
https://doi.org/10.1016/j.edurev.2014.05.001
https://doi.org/10.24059/olj.v25i4.2509
https://doi.org/10.1145/2460296.2460330
https://eric.ed.gov/?id=EJ979609


Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

152 

https://doi.org/10.19173/irrodl.v14i3.1455  

Luo, B. (2019). The influence of Teaching Learning Techniques on Students’ Long-Term 

Learning Behaviour. Computer Assisted Language Learning, 33(4), 388-412. 

https://doi.org/10.1080/09588221.2019.1567557  

Luo, R. & Ye, Z. (2021). What Makes a Good-Quality Language MOOC? An Empirical 

Study of Criteria to Evaluate the Quality of Online Language Courses from 

Learners’ Perspectives. ReCALL, 33(2), 177-192. 

https://doi.org/10.1017/S0958344021000082  

Mac Lochlainn, C., M. Nic Giolla Mhichíl, & E. Beirne (2021). Clicking, But Connecting? L2 

Learning Engagement on an Irish language LMOOC. ReCALL, 33(2), 117-127. 

https://doi.org/10.1017/S0958344021000100  

Martín-Monje, E. (2023). Language MOOCs as an emerging field of research: From 

theory to practice. In M. Suárez & W. El-Henawy (Eds.), Optimizing Online English 

Language Learning and Teaching, 109-127. Springer. 

https://doi.org/10.1007/978-3-031-27825-9_6 

Orsini-Jones, M., Pibworth-Dolinski, L., Cribb, M., Brick, B., Gazeley-Eke, Z., Leinster, H., 

& Lloyd, E. (2015). Learning about language learning on a MOOC: How massive, 

open, online and “course”?. 2015 EUROCALL Conference.  

Perifanou, M. & Economides, A. (2014). MOOCs for foreign language learning: An effort 

to explore and evaluate the first practices. In INTED2014 Proceedings (pp. 3561-

3570. IATED. https://library.iated.org/view/PERIFANOU2014MOO  

Poquet, O., Jovanovic, J., & Dawson, S. (2020). Differences in forum communication of 

residents and visitors in MOOCS. Computers and Education, 156. 

https://doi.org/10.1016/j.compedu.2020.103937  

https://doi.org/10.19173/irrodl.v14i3.1455
https://doi.org/10.1080/09588221.2019.1567557
https://doi.org/10.1017/S0958344021000082
https://doi.org/10.1017/S0958344021000100
https://library.iated.org/view/PERIFANOU2014MOO
https://doi.org/10.1016/j.compedu.2020.103937


References 

 

 

153 

Raffaghelli, J.E., Cucchiara, S., & Persico, D. (2015). Methodological Approaches in 

MOOC Research: Retracing the Myth of Proteus. British Journal of Educational 

Technology, 46(3), 488-509. https://doi.org/10.1111/bjet.12279 

Reeves, T. C., & McKenney, S. (2013). Computer-assisted language learning and design-

based research: increased complexity for sure, enhanced impact perhaps. In J. C. 

Rodriguez, & C. Pardo-Ballester (Eds.), Design-based Research in CALL (pp. 9-21). 

(CALICO Monograph Series; No. 11). CALICO, The Computer Assisted Language 

Instruction Consortium 

Sa’Don, N. F., Alias, R. A., & Ohshima, N. (2015). Nascent research trends in MOOCs in 

higher educational institutions: A systematic literature review. 2014 

International Conference on Web and Open Access to Learning, ICWOAL 2014, 

November. https://doi.org/10.1109/ICWOAL.2014.7009215  

Sallam, M. H., Martín-Monje, E., & Li, Y. (2020). Research trends in language MOOC 

studies: a systematic review of the published literature (2012-2018). Computer 

Assisted Language Learning. https://doi.org/10.1080/09588221.2020.1744668 

Sangrà, A., González-Sanmamed, M., & Anderson, T. (2015). Meta-analysis of the 

research about MOOC during 2013-2014. Educacion XX1, 18(2), 1–28. 

https://doi.org/10.5944/educxx1.14808  

Sokolik, M. (2014). What Constitutes an Effective Language MOOC ? In E. Martín-Monje 

& E. Barcena (Eds.), Language MOOCs: Providing Learning, Transcending 

Boundaries (pp. 16–32). De Gruyter. 

Son, J. B. (2003). Online discussion in a CALL course for distance language teachers. 

CALICO Journal, 20(1), 127–144. https://doi.org/10.1558/cj.v20i1.127-144  

https://doi.org/10.1109/ICWOAL.2014.7009215
https://doi.org/10.1080/09588221.2020.1744668
https://doi.org/10.5944/educxx1.14808
https://doi.org/10.1558/cj.v20i1.127-144


Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

154 

Štemberger, T., & Cencic, M. (2016). Design based research: The way of developing and 

implementing. World Journal on Educational Technology: Current Issues, 8(3), 

180-189. https://doi.org/10.18844/wjet.v8i3.621  

Tang, X., Li, S., & Huang, Z. (2020). The relationship between mode and content type of 

forum interaction and MOOC engagement pattern. 2020 Ninth International 

Conference of Educational Innovation through Technology (EITT), 182–187. 

https://doi.org/10.1109/EITT50754.2020.00039 

Veletsianos, G., & Shepherdson, P. (2015). Who studies MOOCs? Interdisciplinarity in 

MOOC research and its changes over time. International Review of Research in 

Open and Distance Learning, 16(3), 1–17. 

https://doi.org/10.19173/irrodl.v16i3.2202  

Ventura, P. & Martín-Monje, E. (2016). Learning specialised vocabulary through 

Facebook in a massive open online course. In A. Pareja-Lora, C. Calle-Martínez, 

& P. Rodríguez-Arancón (Eds.), New Perspectives on Teaching and Working with 

Languages in the Digital Era. Research-publishing.net.  

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press. 

Wang, J., An, N., & Wright, C. (2018). Enhancing beginner learners’ oral proficiency in a 

flipped Chinese foreign language classroom. Computer Assisted Language 

Learning, 31(5–6), 490–521. https://doi.org/10.1080/09588221.2017.1417872   

Whitmer, J., Schiorring, E., & James, P. (2014). Patterns of persistence: what engages 

students in a remedial English writing MOOC?. In Proceedings of the fourth 

international conference on learning analytics and knowledge (pp. 279-280). 

https://doi.org/10.1145/2567574.2567601  

https://doi.org/10.18844/wjet.v8i3.621
https://doi.org/10.1109/EITT50754.2020.00039
https://doi.org/10.19173/irrodl.v16i3.2202
https://doi.org/10.1080/09588221.2017.1417872
https://doi.org/10.1145/2567574.2567601


References 

 

 

155 

Wise, A. F., Cui, Y., Jin, W. Q., & Vytasek, J. (2017). Mining for gold: Identifying content-

related MOOC discussion threads across domains through linguistic modeling. 

Internet and Higher Education, 32, 11–28. 

https://doi.org/10.1016/j.iheduc.2016.08.001  

Zeng, S., Zhang, J., Gao, M. , Xu, K.M. & Zhang, J. (2020). Using Learning Analytics to 

Understand Collective Attention in Language MOOCs. Computer Assisted 

Language Learning, 0(0), 1-26. 

https://doi.org/10.1080/09588221.2020.1825094  

Zhang, Y. y Aryadoust, V. (2022). A Systematic Review of the Validity of Questionnaires 

in Second Language Research. Education Sciences, 12(10), 723. 

https://doi.org/10.3390/educsci12100723  

Zheng, B., & Warschauer, M. (2015). Participation, interaction, and academic 

achievement in an online discussion environment. Computers and Education, 84, 

78-89. https://doi.org/10.1016/j.compedu.2015.01.008 

 

 

 

 

 

 

 

 

 

https://doi.org/10.1016/j.iheduc.2016.08.001
https://doi.org/10.1080/09588221.2020.1825094
https://doi.org/10.3390/educsci12100723
https://doi.org/10.1016/j.compedu.2015.01.008


Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

156 

 

 



Appendix 

 

 

157 

 

 

 

 

 

 

 

 

 

 

10.  APPENDIX 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

158 

APPENDIX 1: Thesis by Published Papers regulation (UNED) 



Appendix 

 

 

159 

 



Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

160 

 



Appendix 

 

 

161 

 



Massive Open Online Courses for foreign language learning: A plural perspective 

 

 

162 

 



Appendix 

 

 

163 

 


	1.  INTRODUCTION
	1.1. Background information
	1.2. Significance of the research
	1.3. Rationale for the compilation of the publications

	2. AIMS, OBJECTIVES AND HYPOTHESIS
	3.  METHODOLOGY
	3.1. Introduction
	3.2. Methodological framework
	3.2.1. Systematic review of the literature
	3.2.2. Design-based Research
	3.2.3. Bibliographic review
	3.2.4.  Analysis of content


	4. PUBLICATIONS
	4.1. Publication I: Díez-Arcón, P. & Martín-Monje, E. (2022). The coming of age of LMOOC research. A systematic review (2019-21), Innovation in Language Learning and Teaching. https://doi.org/10.1080/17501229.2022.2082446
	4.2. Publication II: Díez-Arcón, P. & Martín-Monje, E. (2022). Fostering Social Language Learning in Massive Online Courses: The Role of Discussion Forums and Social Media. In M. El-Henawy and M. Suárez (Eds.), English as a Foreign Language in a New-F...
	4.3. Publication III: Díez-Arcón, P. (2021). Perfiles del participante en LMOOC: análisis bibliográfico y estudio de caso, Bellaterra Journal of Teaching & Learning Language & Literature, 14(4), e979. https://doi.org/10.5565/rev/jtl3.979
	4.4. Publication IV: Díez-Arcón, P. (2023). The significance of instructional design: analysis of content in Language MOOC forums, The JALT CALL Journal, 19(1), 1-25. https://doi.org/10.29140/jaltcall.v19n1.773

	5. CONCLUSIONS
	6. ABSTRACT
	7. OTHER CONTRIBUTIONS RELEVANT FOR THIS RESEARCH
	8. QUALITY INDICATORS OF THE PUBLICATIONS
	9. REFERENCES
	10.  APPENDIX

